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Abstract 
The article tackles on the social and cultural dimension of education, illustrated in the concept of lifelong learning/ continuous 
formation and the developments of this type of education in a specific institution: Babeș-Bolyai, Romania. The first part 
introduces a theoretical background of the concept and the challenges to incorporate it under cultural policies. The paper 
proposes an approach of the cultural dimension on the one hand as a cause – a framework for social policies, seen from the 
perspective of the issues in the social area, and on the other hand as an effect – the result of such issues that lead to the inclusion 
of the cultural dimension on the agenda and among the priorities of the EU. The second part is a study case of a continuous 
formation program initiated by a higher education institution, analyzing the attempt to offer adult education to a community. It 
also contains a report of lifelong learning strategies integrated at Babeș-Bolyai University and a detailed report of the program 
that is unrolling at the moment.  
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The relevance of the national dimension appeared more significantly in the social policies also as a result of the 
enlargement of the EU. This was the underlying element for the launch of the cultural dimension as an emerging 
domain of the EU.  
The paper proposes an approach of the cultural dimension on the one hand as a cause – a framework for social 
policies, seen from the perspective of the issues in the social area, and on the other hand as an effect – the result of 
such issues that lead to the inclusion of the cultural dimension on the agenda and among the priorities of the EU.  
As a cultural adaptation, it also contains a report of lifelong learning strategies integrated at Babeș-Bolyai 
University and a study case of a program that is unrolling at the moment.  
2. The Social and the Cultural Dimension 
The challenge for the role of culture as a factor of social inclusion was triggered during the creation of social 
policies. Some issues raised during the creation of social policy at EU level will be transferred to culture (for 
example the appropriate retraining and vocational training - they will fall under the concept of lifelong learning, an 
educational strategy adopted by the Member States, (Delors, 1996).  
If European identity was defined by common values we are witnessing the challenge to include the dimension of 
cultural diversity, while maintaining unity as a key value of EU. 
In the ‘70s the undertakings in formation and education continued, also the attention was drawn on workers and 
women’s rights or poverty-related issues, thus social progress monitoring networks were created. Until mid-80s the 
pressure for more structured social policy increased. The attention to formation and education, minorities, the 
equality of opportunity, mobility will be absorbed by the cultural policies. Hereby, we can notice how issues raised 
during the process of social policy making determined both the acknowledgement of certain cultural implications, 
and the need to deal with the creation of cultural directives at the EU level. 
The Open Method of Coordination (OMC) is a new approach to the governance of European social policy and 
was adopted in the late 1990s. It attempts to provide a "middle" solution to the dilemma of European social policy, 
by which the EU adopts a stronger role in coordinating the social policies of the Member States, while Member 
States retain their authority in social policy (Büchs, 2007: 224). Applied to social policy, this type of governance is 
also found in the cultural field. 
Jacques Delors wrote, in 1996, „Learning: the Treasure Within”, UNESCO Report of the International 
Commission on Education for the Twenty-first Century, and the year1996 became The European Year for lifelong 
learning. He continued to encourage the platform for "social dialogue". This goal is perpetuated and assumed as 
well by cultural directives under the concept of intercultural dialogue. The implementation method was based on 
consultation, advisory and mediation through social dialogue.  
Regarding the directives of culture, the areas of education, gender and mobility continue to be those coordinates 
that maintain European unity. Based on the research realized so far, we believe these are the only areas where we 
could pursue common EU cultural policy; the remaining indicators are related to diversity and cultural uniqueness of 
the Member States, making it difficult to contain them under common policies (Sălcudean, 2013: 93-94). 
The concerns about the possibility of losing national sovereignty during the creation of social policy are similar 
to the discussions regarding culture, in terms of national identity versus European identity. (Hantrais, 2000: 9) 
Regarding non-traditional education (e.g. lifelong learning), the national traces are visible both in adopting the 
European strategies and in implementing them. In Romania the tendencies for embracing European directions are 
larger than the effort to adapt and implement them. On the other hand, there are different initiatives that could be 
considered lifelong learning endeavours, but are not labeled as such yet. 
There are two forces in Europe: a centrifugal one of the European Union which tends to repel the Member States 
from the decisional sphere of the EU and a centripetal one of the Member States, which tends to draw the member 
countries towards the center. (Cerami, 2006: 222) 
3. Lifelong Learning at Babeș-Bolyai University 
Our university follows the European directives relating to the implementation of the concept of lifelong learning 
in the knowledge based society and economy. In A Memorandum on Lifelong Learning (Lisbon, 2000), the 
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European Council stressed the importance of the concept of lifelong learning for the transition towards the 
knowledge-based society and economy. Adopting these directives, the programs offered at the Babes-Bolyai 
University, strive for open access to university courses at different levels, aiming at the personal and /or professional 
development. Babeș-Bolyai University enters the dialogue with the local community to meet the needs of the labor 
market. According to Eurostat, Romania is still struggling to acquire a better position regarding the participation of 
the population aged 25 to 64 in lifelong learning education and training. In 2006 the percentage of the population 
attending such programs was 1.3 (compared to Denmark that had the highest percentage - 29.2 and a good tradition 
in this area), and reached 1.6 in 2011.  
Babes-Bolyai University offers a wide range of training courses for qualification, reconversion, improvement or 
retraining. Our institution offers a variety of post-graduate training and professional development, workshops and 
summer schools. To initiate and implement programs and projects that address major issues, together with the civil 
society and the public sector, Babes-Bolyai University is undertaking studies and research projects that try to 
correlate the educational offer with the needs of the labor market. These activities can be credited and the candidates 
could opt for graduation certificates. Also, the credits can be recognized for subsequent training activities.  
These lifelong learning and continuous formation programs promote interdisciplinary and flexibility in adult 
learning as well as networking and exchanging best practices and experience, both nationally and internationally. 
Furthermore, they provide interdisciplinary and collaboration between departments and institutes of the 
university, access to quality materials and infrastructure. The specific adult education needs are prevailing: through 
flexibility, modular format, peer-learning, practical orientation and application, evaluation adapted to the 
educational context and the combination of formal education with in-formal and non-formal education. 
4. University in Community – A Study Case 
The program University in Community aims to increase the involvement of the university in local community by 
opening some courses for attendance to interested persons (other than UBB students). The program objectives are 
consistent with the Strategic Plan of UBB for the period 2012-2015, related to Community Services, e.g.: increasing 
the involvement of the university in local community, drawing on the highly specialized expertise in developing 
services for the civil society and public sector, as well as emphasizing the role of the university as the main factor of 
culture and education. 
The program provides access to courses with topics of general interest (management, computer science, nutrition, 
creative writing, film criticism etc.), offered by the university departments. Besides attending classes, the persons 
interested could register for the exam and obtain a certificate with the course credits.  
After a successful pilot project in the academic year 2012-1013, the Centre for Continuing Education and 
Lifelong Learning has continued this project with a new edition in the first semester of the academic year 2013-2014 
and launched the third one for the second semester. The second edition was co-financed and carried out with the 
support of The City Hall of Cluj-Napoca. 
Further on, we will undertake a more detailed analysis of the program implemented at the university.  
After three editions carried so far we can draw a number of characteristics and prospects of development for the 
future editions. 
From the methodological point of view, our research is based on two categories of information. The first category 
refers to information gathered from registration forms from the participants in these courses (offered by the 
university registration, that are providing standard information on age, gender, residence, level of training, field of 
interest, options for courses etc.). The second category of information is drown from interviews and focus groups 
organized during and after the courses, both with the participants and the professors involved, which resulted in 
providing information regarding: the level of attendance of courses, the degree of involvement in the courses, 
attendance and use of information obtained in each course separately, general impressions and observations on the 
whole experience at the university, but also the possibilities for future cooperation, including the establishment of 
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new partnerships.
Babeș-Bolyai University consists of 21 faculties, and half were actively participating in the program, the courses
offered for the participants involved a number of 150 professors. A number of 58 participants attended the courses,
and they have applied for participation in the 99 courses offered by the university, with an average of 1.7 courses 
required per participant.
Who are the participants and what is their interest in relation to the courses?
The interest for lifelong learning rather manifests with women (66% of total participants) and young people, the 
average age of participants was about 33 years old. The participants in the age range 22-30 years (47% of total) are 
most interested in, but we should not neglected the age range 31-40 years (29% of total) or those in the range 41-57 
year (24% of total). Also, those mostly interested in the university offer are alumni who are returning to increase 
their knowledge (48%), graduates of other universities (40% of total) and high school graduates (12% of total) .
47%
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Age range
22-30 31-40 41-57
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Fig. 2. Academic background of the participants 
The participants manifested interest mainly towards economic and political sciences (39%) and for theatre and 
television (18%), mathematics and computer science, especially web design (18%) and philology, especially French 
language (17%). It also noticeable a strong link between the participants and the area in which they have current 
activities, and often there is a weak link to their original formation. For example, graduates of the Academy of 
Music, Theology and Architecture seek to complete economic knowledge or to learn a foreign language. 
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Fig. 3. The interest of the participants 
From the beginning, the vast majority (62% of total) of the participants have opted only for participating in the 
program (attending courses without final examination). On the other hand, there are the participants who have opted 
to get a validation and a certificate in the end - 32% of the total.  
The great success this program was and is strongly influenced by the university association to national or local 
bodies. In this sense, the second edition of the program was developed in partnership with the Municipality of Cluj-
Napoca, which contributed significantly to the dissemination of information to the community. The number of those 
who have shown interest in the university's offer was superior to other editions when the partnership was not 
possible. 
The community`s interest for this program is very high, but the active and sustained participation of participants 
was influenced by a number of factors dependent or independent of the university offer. The reason that most of the 
participants (approximately 40% of all) had for not being able to attend classes or for abandoning the program had 
to do with the schedule of the courses offered by the university and the personal agenda of the participants. The 
level of difficulty of some courses or the different expectations from the participants for some courses is another 
reason for abandonment (10% of all participants). 
On the other hand, all those who managed to reach their objective (about 50 % of the total number) said that they 
were extremely satisfied with the performance of the knowledge acquired and the openness of the professors and 
shared their intention to return to university to complete their knowledge in other fields as well. 
The benefits involved for them in this program are obvious: knowledge and new skills, access to learning. 
However, the interviews with the professors who were involved in University in Community program showed that 
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the benefits for the university were at least as large as those of the participants. The most important gain is related to 
the transfer of knowledge and experience from the participants to the students, but to the professors as well. The 
professors have recognized and appreciated the involvement of these participants in their courses; working with 
experienced adults can be a good challenge even for the most experienced teachers. 
Another benefit is related to the participants' proposals to continue the collaboration with the university through 
agreements and partnerships, offering their experience and sometimes even their own business as an opportunity for 
practice for students.  
For the development of this program we could attempt to improve or initiate the following:  
 A more flexible schedule, and a more flexible offer for the community either by modifying the schedule of some 
attractive and required courses and / or starting a transition towards e-learning;  
 Strengthening the relations with the City Hall of Cluj-Napoca and trying to identify other local and regional 
partners to facilitate the transfer of information towards the community and its interests;  
 Opening more courses of the university to the community and even creating some specific modules targeted to 
community needs, other than the existing courses. 
5.  Conclusions 
If European identity was defined by common values we are witnessing the challenge to include the dimension of 
cultural diversity, while maintaining unity as a key value of EU. The areas of education, gender and mobility 
continue to be those coordinates that maintain European unity. Based on the research realized so far, we believe 
these are the only areas where we could pursue common EU cultural policy; the remaining indicators are related to 
diversity and cultural uniqueness of the Member States, making it difficult to contain them under common policies. 
According to Eurostat, Romania is still struggling to acquire a better position regarding the participation of the 
population aged 25 to 64 in lifelong learning education and training. In 2006 the percentage of the population 
attending such programs was 1.3 (compared to Denmark that had the highest percentage - 29.2 and a good tradition 
in this area), and reached 1.6 in 2011. Though education plays an important role in our country, the challenge 
remains to create and foster models for non-formal education and cultivate lifelong learning alternatives adapted to 
the cultural context. Networking and joining forces together with other institutions would be required in order to 
engage in this endeavor.   
Our university follows the European directives relating to the implementation of the concept of lifelong learning 
in the knowledge based society and economy. Babes-Bolyai University offers a wide range of training courses for 
qualification, reconversion, improvement or retraining. 
The program University in Community aims to increase the involvement of the university in local community by 
opening some courses for attendance to the interested persons and offering lifelong learning alternatives. The 
benefits of this program are seen for the participants themselves and the institutions they belong to, but also for the 
university in terms of internal developments and collaborations as well as in the association with local bodies and in 
other possible partnership prospects with the public and private sector.  
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